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ABSTRACT

The aim of this study is to reveal the present condition of special needs education in
high schools in Japan. A total of 58 high schools in Yamaguchi Prefecture in Japan
participated in this study. The results show that students with some difficulty in school
life were enrolled in most high schools, and students diagnosed with mental illness and
students needing support for foreign nationality were enrolled in some high schools.
Furthermore, the following four characteristics of the current status of special support for
students with special educational needs in high school in Japan were found. First,
teachers in high school tend not to assess the characteristics and difficulties of students
with objective indicators. Second, many high schools have not had sufficient cooperation
with organizations outside the school. Third, many high schools did not fully consider
accommodation for students with special educational needs in entrance and regular
examinations and evaluations. Fourth, many high schools did not perform special-needs-

understanding education for other students.
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I. Introduction

The Salamanca World Conference on Special Needs Education endorsed the idea of
inclusive education (UNESCO, 1994). Inclusive education is an education policy and have
been promoted in major developed countries. Inclusive education is defined as equal and
comprehensive education that takes place in a common place, regardless of disabilities
(Han, Kohara, Yano, & Aoki, 2013). The transition from segregated education to inclusive
education have been in progress in many countries, such as Denmark and Italy (Han et
al., 2013). In such a global trend, inclusive education have been promoted in Japan as
special education since the implementation of special education in 2007.

Recently, the important challenge of diffusing special education in Japanese high school
has arisen since the necessity of special education was mentioned by Central Council for
Education in Japan (Tabe, 2011). In this background, there are two circumstances
surrounding high school students with developmental disabilities in Japan. First, the
number of high school students with developmental disabilities has been increasing
(Uchino & Takahashi, 2006). Uchino and Takahashi (2006) investigated the present
condition of special needs education for high school students with mild developmental
disabilities in Kanagawa Prefecture in Japan. Results showed that students with mild
developmental disabilities were enrolled at 26.3% of the high schools and the number of
students with mild developmental disabilities has been increasing each year. Therefore,
special needs education in high school in Japan will be required in the future. Second,
high school students with developmental disabilities have various difficulties in their
daily school life (Hendricks & Wehman, 2009; Kent, Pelham, Molina, Sibley, Waschbusch,
Yu, Gnagy, Biswas, Babinski, & Karch, 2011). Kent et al. (2011) found that students with
attention deficit hyperactivity disorder (ADHD) had more difficulty with academic
achievement than students without ADHD. Hendricks and Wehman (2009) pointed out
that students with autism spectrum disorders had difficulty with social interaction and
needed to improve their social skills in preparation for successfully transitioning.
Therefore, special needs education in high schools in Japan would need to deal with
various difficulties in students with developmental disabilities. These trends suggest
further enhancements of special needs education in high school in Japan.

In light of these circumstances, Tabe (2011) pointed out that the special educational
support system of high schools in Japan has gradually been implemented. However, Tabe
(2011) revealed some problems with the support system. First, support for the transition
from junior high schools to high schools for students with special educational needs could
not be implemented. In Japan, many parents of students with special educational needs
and many junior high schools of these students would not convey information about their

disabilities and special educational needs to avoid disadvantaging them in enrolling in

high school because students had to pass an entrance examination for enroll in high school.

Therefore, the transition might be one of the challenges facing special needs education in
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high schools in Japan. Second, special support for students with special educational needs
have had insufficient experience in high schools in Japan. As special support for students
with special educational needs in high school, Uchino and Takahashi (2006) pointed out
supplementary lessons, special teaching materials, and structuring needs for the
classroom. However, high schools in Japan were not able to provide these special supports
for students with special educational needs. Therefore, these practices were also
challenges. Third, the human resources and the facilities needed in special needs
education were insufficient. In Japan, the preliminary conditions of human resources and
facilities have varied by high school, so the concept of special needs education has
penetrated them only recently. Tabe (2011) insisted on the importance of solving these
problems to promote special needs education in high school in Japan.

Shimonakamura and Furuta (2014) also found three major characteristics and
problems in special needs education in high school in Japan in a review of the literature
on practical reports of special needs education. First, this review showed that most high
schools engaged in similar methods and content of special needs education, while other
schools developed original methods and content. This suggested that the current state of
special needs education in high schools is different in each high school in Japan. Second,
it revealed that high school teachers had received knowledge of special needs education
through special needs education/training including seminars, but most of them had only
limited experience teaching students with disabilities. This suggested that there was a
need to increase the opportunities for education/training about special needs education or
engaging with students with special educational needs. Third, it revealed that some
students with disabilities recognized their needs, enabling teachers to teach effectively by
keeping these students’ needs in mind. This suggested that there was a need to improve
skills to support students with special educational needs in high school teachers in Japan.
Thus, this review revealed that many high schools tried to practice special needs
education and tried to ensure the quality of the special needs education of teachers in
special needs education in high school. However, this review could not examine the current
state of special needs education in high schools in Japan quantitatively, such as how many
students with special educational needs were enrolled or how much a particular support
has been implemented. Therefore, we consider it important to examine current state of
special needs education in high schools in Japan quantitatively.

Based on these reviews, Seki, Himeno, Adachi, and Kondo (2017) investigated the
current state of special needs education in high schools in Japan quantitatively, by such
measures as the broad outline of high schools (departments, scale, and course graduates),
the enrollment situation of students with special educational needs, and the support
conditions for students with special educational needs (assessment of difficulties, support
system in high schools, support in learning, arrangements in regular examinations and
entrance examinations, cooperation with junior high schools, and cooperation with

medical facilities and welfare institutions). The results showed that many students with
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special educational needs are enrolled in high schools with very few students and in high
schools most of whose graduates received employment. The results also showed that high
schools that had a large number of special needs students tend to have implement more
varied supports for them than did high schools with only a small number of them. These
results suggest that special needs education and special support for students with special
educational needs in high schools depend on the characteristics of high schools and the
numbers of students with special educational needs. This study is very useful for our
general understanding of the situation of special needs education in high school in Japan.

However, their review had two problems. First, they did not examine the current state
of truants or students who refuse to go to school, students needing support for foreign
nationality, and students diagnosed with mental illness. For example, foreign students
have difficulty in learning using Japanese and in communicating with other students, and
students with mental illness feel pressured in school life. Therefore, these students need
special support to have an enjoyable and satisfying school life. Second, the review did not
examine the special support exhaustively. It examined the implementation status of
special support, such as assessments of students with special support, support systems in
high schools, support of learning for students with special educational needs, special
support in regular tests and evaluations, exchange of information about students with
special educational needs with junior high schools, and special support in entrance
examinations. However, it 1s also necessary to exchange information about these students
with their parents, medical agencies, and social service agencies, provide appropriate
career guidance based on their assessments, and promote special-needs-understanding
education for other students. Therefore, these issues of special support and special needs
education need to be examined.

Based on these two points, the aim of this study is to examine the actual conditions of
special needs education in high schools in Japan. In particular, we consider the following
two points. First, we examine the current status of the numbers of students with special
educational needs in each high school, including students who refuse to go to school,
students needing support for foreign nationality, and students diagnosed with mental
illness. Second, we examine the current status of the special educational support in each
high school, including exchanges of information about these students with their parents,
medical agencies, and social service agencies, provisions of appropriate career guidance
based on their assessment, and promotion of special needs understanding education for

other students.
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II. Method

1. Participant Schools and Procedure

A total of 58 high schools in Yamaguchi prefecture in Japan participated in this study.
The questionnaire was sent to each high school by mail in March 2018. Teachers belonging
to each of high schools who understood the respective conditions of special needs
education completed and returned the questionnaire by mail.

On the first page of the questionnaire, it was written that all the participants’ personal
information would be strictly protected, and that their decision whether or not to
participate would not be disadvantaged. It was also written that participation was

voluntary and that they could quit at any time.

2. Questionnaire

To measure the current status of special needs education in high schools in Japan, we
created an original questionnaire by consultation between the authors. The items in the
questionnaire in this study were created by the authors with reference to the study of Seki
et al. (2017). The reason why the items of Seki et al. (2017) were included is that these
items would be able to comprehensively grasp the condition of implementation of special
support necessary for special needs education at high school. This questionnaire consisted
of two sections. The first section asked the enrollment status of students with special
educational needs. High school teachers participating in this investigation were asked to
answer “not enrolled,” “1—4 students are enrolled,” “56—9 students are enrolled,” “10—14
students are enrolled,” “15—19 students are enrolled,” and “over 20 students are enrolled”
regarding the enrollment status of these students. We investigated the current status of

” «

the number of “students with some difficulty in school life (without diagnosis),” “students

bR N13

who have an individualized educational plan,” “students diagnosed with developmental

”»” ”»

disabilities,” “students diagnosed with mental illness,” “students needing support for

bEIN13

foreign nationality,” “truants or students who refuse to go to school,” “students who have

”» «

difficulty with social interaction,” “students with behavioral problems,” and “students
diagnosed with physical disabilities” as students with special educational needs. The
second section asked the implementation status of special needs education and special
support in high schools. This section has 46 items in eight sub-parts: “Assessments of
students with special support,” “Support systems in high schools,” “Support of learning
for students with special educational needs,” “Special support in entrance and regular
tests and evaluation,” “Exchange of information about students with special educational
needs with junior high schools and parents,” “Exchange of information about students
with special educational needs with medical agencies or social service agencies,”
“Appropriate career guidance based on their assessment,” and “Special-needs-

understanding education for other students.” High school teachers participating in this

study were asked to rate the current status of the implementation of measures for each
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item in their high school. All items were rated on a Likert scale from 1 (not at all) to 4

(very much).

3. Data Analysis
To examine the current status of the numbers of students with special educational needs
and the current status of the special educational support in each high school, we

calculated the frequency distribution for each of the items. Data analysis was performed
with IBM SPSS Statistics 23.0.

II1. Results

1. Profile of the Teachers Who Answered the Questionnaire

The participants who answered the questionnaire were 58 high school teachers (32
female and 25 male; 1 person did not answer). The mean age of these teachers was 48.59
years (SD = 11.56), ranging from 23 to 65.

2. Current Status of the Number of Students with Special Educational Needs

Table 1 shows data on the number of high schools whose students need special support.
It showed that students having difficulty in school life had enrolled in most of the high
schools (96.4%). It also showed that students with individualized educational plans (81%),
those diagnosed with developmental disabilities (79.2%), truants or students who refuse
to go to school (82.7%), those with difficulty in social interaction (91%), and those with
behavioral problems (81%) have enrolled in most of the high schools. In particular, it also
showed that more than 20 students with difficulty in social interaction (7.1%) or with
behavioral problems (3.4%) are enrolled in some of the high schools. Although there were
few such instances, it showed that students diagnosed with mental illness (24.1%) and
students needing support for foreign nationality (19.3%) were enrolled in some of the high

schools.
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<Table 1> Profile of students with special educational needs in responding high schools

Number of students 0 1-4 5-9 10-14 15-19  over 20
students with some difficulty in 2 24 15 6 4 6
school life (without diagnosis) (3.5) (42.1) (26.3) (10.5) (7.0) (10.5)
students who have 11 34 7 5 0 1
individualized educational plans (19.0) (58.6) (12.1) (8.6 0 1.7
students diagnosed with 12 30 13 2 0 1
developmental disabilities (207 (1.7 (22.4) (3.4) () 1.m
students diagnosed with mental 43 13 1 0 0 0
illness (741D (22.9) 1.7 (0) (0) (0
students needing support for 46 11 0 0 0 0
foreign nationality (80.7) (19.3) (0) (0) (0) (0)
truants or students who refuse to 10 37 6 3 1 1
go to school (17.2)  (63.8)  (10.3) (5.2) 1.7 1.7
students with difficulty in social 5 31 5 7 4 4
interaction (8.9) (55.4) (8.9) (12.5) (7.1) (7.1)
students with behavioral 11 32 7 4 2 2
problems (19.00 (5520 (2.1 (6.9) (3.4) (3.4)
students diagnosed with physical 25 31 1 0 0 0
disabilities (43.9  (54.9) (1.1) (0) (0) (0)

Note: Numbers in parentheses are percentages.

2. Current Status of the Special Support for Students with Special Educational Needs

Table 2 shows the current status of the assessment of students with special educational

needs in each high school. It was found that many high schools frequently assess the

characteristics and difficulties of students by observing their learning and living

conditions (56.9%). It was also found that many high schools frequently share information

about the characteristics of students between teachers (44.8%). On the other hand, it was

also found that the numbers of high schools that frequently assess the characteristics and

difficulties of students using an intelligence scale, developmental scale (5.2%), or checklist

for behavioral evaluation (3.4%) were small.

<Table 2> The current status of the assessment of students with special educational

needs in respondent high schools

Not at A Quite Very
Items about student assessment all little a lot much
We assess the characteristics and difficulties of students 0 1 24 33
by observing their learning and living conditions. 0) .7 (41.4) (56.9)
We share information about the characteristics of 1 4 27 26
students between teachers. 1.7 (6.9) (46.6) (44.8)
We obtain information about students from their 3 14 25 16
parents. (5.2) (24.1) (31D  (27.6)
We assess the characteristics of students using an 27 16 12 3
intelligence scale or developmental scale like WISC-IV. (46.6) (27.6) (20.7) (5.2)
We assess the characteristics of students using a 28 15 13 2
checklist for behavioral evaluation. (48.3) (25.9) (22.4) (3.4)

Note: Numbers in parentheses are percentages.
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Table 3 shows the current status of the support systems in high schools. It was found
that some high schools frequently hold case meetings to understand the characteristics
of students with special educational needs and examine ways to support them (15.5%). It
was also found that teachers frequently cooperate with other teachers by accepting other
duties as needed in some high schools (17.2%). However, there were not so many high
schools that had patrol consultations of an expert team, such as a region coordinator
(1.7%), or that hold workshops about special needs education (3.4%).

<Table 3> The current status of the support systems for special needs education in high

schools

Not A Quite  Very

Items about the school support system atall  little alot much

We hold case meetings to understanding the characteristics of

students with special educational needs and examining ways (64.19) a g 5) (63;.31) a g 5)
to support them.
We cooperate with teachers by allocating other duties as 3 5 40 10
needed. (5.2)  (8.6) (69.00 (17.2)
Cooperation between items about the support system with Oper 1 per 25 over
outside year year per 6 per
year year
We utilize patrol consultation of an expert team, such as 13 30 14 1
region coordinator. (22.4) GG1L.7) (@41 Q.7
We hold workshops about special needs education. 6 31 21 2

(10.3) (53.4) (36.2) (3.4)

Note: Numbers in parentheses are percentages.

Table 4 shows the current status of the support of learning for students with special
educational needs. It was found that some high schools frequently implement reasonable
accommodation for students with special educational needs (19.6%), and implement life
skill support for students with difficulty in their daily life (19.6%). On the other hand, it
was found that many high schools did not use audio-visual materials in teaching

students with special educational needs (47.4 %).
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<Table 4> The current status of the support of learning for students with special

educational needs

Not A Quite  Very

Items about special support atall little alot  much

We implement individualized learning support after school. 16 4 33 4
(27.6) (6.9 (56.9 (6.9
We implement co-teaching for students with special 30 13 10 4
educational needs. (52.6) (22.8) (17.5) (7.0
We use audio-visual materials in teaching students with 27 10 17 3
special educational needs. (47.4) 7.5 (29.8) (5.3)
We implement reasonable accommodation for students with 5 10 31 11
special educational needs. 8.8) (17.5 (54.4) (19.3)
We implement special support for students with special 6 12 34 5
educational needs based on their strength. (10.5) (21.1) (59.6) (8.8)
We teach lessons following a universal design for students 9 12 31 5
with special educational needs. (15.8) (21.1) (54.4) (8.8)
We implement social skill support for students with difficulty 9 11 28 8
in social interaction. (16.1) (19.6) (50.0) (14.3)
We implement life skill support for students with difficulty in 10 12 23 11
their daily life. (17.9) (21.4) (41.1) (19.6)

Note: Numbers in parentheses are percentages.

Table 5 shows the current status of special support in entrance and regular tests and
evaluations. It was found that most high schools did not extend the period of entrance
and regular tests beyond the general period for students with special educational needs
(98.2%), or read the contents of examination questions aloud for students with special
educational needs (98.2%). It was also found that many high schools did not make
arrangements for students with special educational needs to take examinations in
another room (68.4%), or change the size of the answer column of examination questions

for students with special educational needs (66.7%).

<Table 5> The current status of special support in entrance and regular examination

and evaluation

Items about special support Not A Quite  Very
at all  little alot much

We extend the set period of entrance and regular test time

. . . 56 0 0 1
beyond the general period for students with special (98.9) ©) ) (1.8)
educational needs.
We allow a student with special educational needs to take an 39 5 9 4
examination in a separate room. (68.4) (8.8) (15.8 (7.0
We change the size of the answer column of examination 38 7 7 5
questions for students with special educational needs. 66.77 (12.3) (12.3) (8.6)
We read the contents of examination questions aloud for 56 0 0 1
students with special educational needs. (98.2) (0) (0) (1.8

Note: Numbers in parentheses are percentages.

Table 6 shows the current status of the exchange of information about students with

special educational needs with junior high schools and parents. It was found that many
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high schools frequently have interviews with the junior high school teachers of students
with special educational needs in the period between the passing announcement and
enrollment in high school (42.1%). It was also found that some high schools frequently
have an interview with the teachers of the student with special educational needs before
the entrance examination for high school (12.3%), after high school entrance (12.1%), and
when they notice their maladaptive behavior (10.5%). On the other hand, it was found
that most high schools did not have interviews with the parents of students with special
educational needs before the entrance examination of the high school (98.2%) or when
they notice their maladaptive behavior (98.2%). In addition, many high schools did not
have interviews with the parents in the period between passing announcement and

enrollment in high school (68.4%) or after high school entrance (66.7%).

<Table 6> The current status of the exchange of information about students with special

educational needs with junior high schools and parents

Items about exchange of information Not A Quite  Very
at all  little alot much

56 0 0 1
(98.2) 0) ) (1.8)

We have interviews with the parents of students with special
educational needs before the entrance examination for high
school.

We have interviews with the parents of students with special 39 5 9 4
educational needs in the interval between the passing 68.4) (88 (158 (7.0)
announcement and enrollment in high school. ’ ’ ’ ’
We have an interview with the parents of the student with 38 7 7 5
special educational needs after high school entrance to school. (66.7) (12.3) (12.3) (8.6
We have an interview with the parents of students with

. . . . . 56 0 0 1
special educational needs when we notice their maladaptive
behavior. 98.2) (0 (0 (1.8)
We have an interview with the teachers of students with 34 8 3 7

special educational needs before the entrance examination of
high school.

We have an interview with the junior high school teachers of
students with special educational needs in the period between
the passing announcement and enrollment in high school.
We have an interview with the junior high school teachers of
students with special educational needs after high school
entrance.

We have an interview with the junior high school teachers of
students with special educational needs when we notice their
maladaptive behavior

(59.6) (14.00 (14.00 (12.3)

10 2 21 24
(17.5) (3.5 (36.8) (42.1)

17 6 27 7
(29.3) (10.3) (6.6) (12.1)

15 16 20 6
(26.3) (28.1) (385.1) (10.5)

Note: Numbers in parentheses are percentages.

Table 7 shows the current status of the exchange of information about students with
special educational needs with medical agencies or social service agencies. It was found
that many high schools frequently carry out consultations between students with special
educational needs and the school counsellor (47.4%). However, it was also found that many
schools did not cooperate with special educational schools (35.1%), medical agencies

(66.7%), support centers for individuals with developmental disabilities (66.7%), welfare

33



DOI: http://dx.doi.org/10.14391/ajhs.17.24
Asian Journal of Human Services, VOL.17 24-42

facilities such as day services after school (78.9%), or consultation facilities, such as
employment support centers for individuals with disabilities (70.2%). In particular, it was

found that most high schools did not cooperate with child consultation centers (98.2%).

<Table 7> The current status of the exchange of information about students with special

educational needs with medical agencies or social service agencies

Not A Quite  Very
atall little alot much

the items about special support

We carry out consultations between students with special 7 1 22 27
educational needs and the school counsellor. (12.3) (1.8) (38.6) (47.4)
. . . 20 15 18 4
We cooperate with special educational schools. (35.1) (26.3) (31.6) (7.0)
We cooperate with medical agencies. 38 7 7 5
(66.7 (12.3) (12.3) (8.6)
. . . 56 0 0 1
We cooperate with child consultation centers. (98.92) ©) ©) 1.8)
We cooperate with support centers for individuals with 38 11 7 1
developmental disabilities. (6.7 (19.3) (12.3) (1.8
We cooperate with welfare facilities, such as day services 45 8 3 1
after school. (78.9) (14.00 (5.3 (1.8)
We cooperate with consultation facilities, such as 40 8 7 2

employment support centers for individuals with disabilities. (70.2) (14.0) (12.3) (3.5)

Note: Numbers in parentheses are percentages.

Table 8 shows the current status of appropriate career guidance based on their
assessment. It was found that many high schools were looking for workplaces suited to
the characteristics of students with special educational needs (35.7%) and institutions at
the next stage of education suited to the characteristics of students with special
educational needs (38.6%), deciding courses based on the consent of students with special
educational needs (73.7%) and the consent of parents of students with special educational
needs (66.7%), and courses based on the consensus of students with special educational
needs and the people around them (66.7%), as well as deepening the self-understanding
of students with special educational needs in career guidance (49.1%) frequently. On the
other hand, it was also found that the number of schools implementing individual carrier
support for students with special educational needs (22.8%) and those that do not (24.6%)

showed little difference.
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<Table 8> The current status of appropriate career guidance based on their assessment

Not A Quite  Very
atall little alot much

Items about special support

We implement individual carrier support for students with 14 12 18 13
special educational needs. (24.6) (21.1) (31.6) (22.8)
We are looking for workplaces suited to the characteristics of 14 5 17 20
students with special educational needs. (25.00 (8.9 (30.4) (35.7)

We are looking for institutions at the next stage of education
suited to the characteristics of students with special
educational needs.

9 7 19 22
(15.8) (12.3) (33.3) (38.6)

We decide courses based on the consent of students with 0 1 14 42
special educational needs ) (1.8) (24.6) (73.7)
We decide courses based on the consent of the parents of 0 1 18 38
students with special educational needs. (0) (1.8) (31.6) (66.7)
We decide courses based on the consensus of students with 0 4 15 38
special educational needs and the people around them. ) (7.00  (26.3) (66.7)
We deepen the self-understanding of students with special 1 4 24 28
educational needs in career guidance. (1.8) (7.0)  (42.1) (49.1)

Note: Numbers in parentheses are percentages.

Table 9 shows the current status of special needs understanding education for other
students. It was found that most high schools did not conduct education about disabilities
and the handicapped to the students around students with special educational needs
(8.8%), invite outside lecturers to perform special needs understanding education (3.5%),
hold instructional activities or classes that feature the theme of social welfare (7.0%), or
hold interchanges with individuals with disabilities in special schools or welfare facilities
(0%) frequently. However, it was also found that some high schools conduct education
about disabilities and the handicapped to the students around students with special
educational needs (38.6%), invite outside lecturers to perform special needs
understanding education (30.4%), hold instructional activities or classes that feature the
theme of social welfare (45.6%), and hold interchanges with individuals with disabilities

in special schools or welfare facilities (24.6%) to a certain extent.

<Table 9> The current status of special needs understanding education for other

students

Not A Quite  Very

Items about special support atall  little alot much

We conduct education about disabilities and the handicapped

‘L(; etélse students around students with special educational (153) (3%3?3) (328?6) (8?8)
We invite outside lecturers to perform special needs 25 16 14 2
understanding education. (43.1) (8.9 (30.4) (3.5
We hold instructional activities or classes that feature the 15 12 26 4
theme of social welfare. (26.3) (21.1) (45.6) (7.0)
We hold interchanges with individuals with disabilities in 34 9 14 0
special schools or welfare facilities. (59.6) (15.8) (24.6)  (0)

Note: Numbers in parentheses are percentages.
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IV. Discussion and Conclusion

In this study, we examined the present condition of special needs education in high
schools in Japan. In particular, we examined the current status of the numbers of students
with special educational needs in each high schools and the current status of the special
educational support in each high schools. We describe and discuss these results in detail

below.

1. Current Status of the Number of Students with Special Educational Needs

Regarding the current status of the number of students with special educational needs
in Japanese high schools in this research, we found the following two features. First, the
results of this study show that students with some difficulty in school life entered most
high schools. In particular, it showed that students who have individualized educational
plans, those diagnosed with developmental disabilities, truants or students who refuse to
go to school, those with difficulty in social interaction, and those with behavioral problems
are enrolled in most high schools. These results are similar to those of Seki et al. (2017).
In other words, students with special educational needs are enrolled in most high schools
in Japan, which provide special support or special accommodation for these students. In
addition, our results also show that the number of high schools where students with
developmental disabilities are enrolled has increased greatly over the figures found by
Uchino and Takahashi (2006) about 10 years ago. This result suggests that inclusive
education in high school in Japan has been changing. Inclusive educational systems have
become a central global issue in education measures since “special needs education” was
positioned in the framework of “Education for All” in the Salamanca Statement on
Principles, Policy, and Practice in Special Needs Education (Han et al., 2013; Han, Yano,
Kohara, & Okuzumi, 2015). Han et al. (2013) pointed out that the environment for
realizing inclusive education has not been sufficiently developed while the philosophy of
inclusive education is slowly penetrating Japanese society. In this regard, many high
school students with special educational needs or students diagnosed with developmental
disabilities were probably able to enter ordinary high schools because the philosophy of
inclusive education has spread (Seki et al., 2017). However, penetration of the philosophy
of inclusive education does not mean that special support for the students with special
educational needs has been sufficiently implemented or is adequate, as Han et al. (2013)
pointed out. Therefore, as will be described below, it is important to prepare a special
educational support system for ordinary high schools. In particular, it is important to
provide opportunities to improve students’ social skill and appropriate classroom
environment for students with behavioral problems in high school because it was also
shown that more than 20 students with difficulty in social interaction or with behavioral
problems have been enrolled in some high schools. Second, this study showed that

students diagnosed with mental illness and students needing support for foreign
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nationality were enrolled in some high schools. Many studies have pointed out that the
number of individuals with psychiatric disorders or with mental illness and immigrants
or individuals whose native language is not Japanese have been increasing in Japan
(Ishimaru, 2017; Uehara, 2005, 2009). For this reason, students diagnosed with mental
illness and students needing support for foreign nationality have enrolled in some high
schools, suggesting the need for support for students diagnosed with mental illness and

students needing support for foreign nationality.

2. Current Status of the Special Support for Students with Special Educational Needs

As characteristics of the current status of the special support for students with special
educational needs studied in this research, the following four broad characteristics have
been found.

First, teachers in high school tend not to assess the characteristics and difficulties of
students with objective indicators, such as intelligence scales, developmental scales, or
checklists for behavioral evaluation, but assess these characteristics and difficulties by
observing students’ learning and living conditions. This tendency is likely due to a lack of
instruments with objective indicators to assess psychological and social characteristics of
adolescents in Japan. Currently, various scales for assessing the psychological and social
characteristics of infants and children, including the Wechsler Intelligent Scale for
Children-Fourth Edition (WISC-IV) and Tanaka-Binet Intelligence Scale V, are frequently
used. Moreover, many checklists that can assess the psychological and social
characteristics of infants and children more easily have been developed and used in the
field of special needs education (Hongo, Iijima, Takahashi, Koizumi, Hirakawa, & Kamiya,
2015; Miyazaki, Nishimura, Murakawa, Mori, & Hashimoto, 2014; Ozaki, Kobayashi,
Mizuuchi, & Abe, 2013). On the other hand, attempts to develop a checklist to assess
psychological and social characteristics in adolescents have been proceeding apace in
recent years (Funabiki & Murai, 2017), but these checklists have not sufficiently
penetrated the educational system of high schools. Therefore, it is important to promote
to use the development of scales and checklists for assessing psychological and social
characteristics in adolescence and disseminate them to high school teachers. In addition,
it is also important to develop these development of scales and checklists which is more
easy to use.

Second, many high schools were trying to collaborate with faculty members in the school
to support students with special educational needs. However, these high schools have not
been able to obtain sufficient cooperation with organizations outside the school to support
these students. This result showed that many high schools frequently hold case meetings
to understand the characteristics of students with special educational needs and examine
ways to support them. On the other hand, it also showed that many high schools had not
utilized patrol consultations with the expert team, such as region coordinators, or held

workshops about special needs education. Moreover, we found that many schools did not
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cooperate with special educational schools, medical agencies, support centers for
individuals with developmental disabilities, welfare facilities such as day services after
school, or consultation facilities such as employment support centers for individuals with
disabilities. As the background of these results, it is likely that the consciousness of
collaboration with organizations outside school is sparse in many high school teachers. In
other words, many high school teachers tend to think that all special support for students
with special educational needs must be done by themselves. Currently, some research has
reported that teachers in Japan did not have the consciousness of collaboration with
organizations outside school sufficiently (Yano & Yonemizu, 2016), and high school
teachers in Japan did not have enough knowledge about organizations outside school
(Himeno, Seki, Adachi, & Kondo, 2017). This suggests that the consciousness of
collaboration with organizations outside school is sparse in high schools in Japan.
Therefore, it is important for high school teachers in Japan to provide information about
various institutions outside the school and to hold training on cooperation with
organizations outside the school, such as medical institution or development support
centers.

Third, many high schools did not fully consider accommodation for students with special
educational needs in entrance and regular examination and evaluation, while they did
provide a variety of support, including appropriate career guidance based on their
assessments. In recent years, research on test accommodations for students with
disabilities and special educational needs has been accumulating (Lovett & Leja, 2015;
Sireci, Scarpati, & Li, 2005). Also, in Japan, the provision of reasonable accommodation
is now obligatory in local public organizations. Nevertheless, this result suggests that it
was difficult for high schools in Japan to implement a reasonable test accommodation.
One of the reasons for the difficulty in implementing a reasonable test accommodation is
probably that high school teachers assume that it is unfair for other students to implement
reasonable accommodation in examination and evaluation. Some research pointed to the
possibility that other students felt it was unfair to see a particular student with special
educational needs receiving reasonable accommodation in examinations and evaluations
or hearing about it from someone else (Kajiwara, Asakawa, Tanaka, & Fukui, 2012;
Kanetsuki, 2017). Therefore, high school teachers could not implement reasonable
accommodation in examinations and evaluations due to concerns about other students’
feelings of unfairness. Based on this possibility, it is necessary to provide appropriate
information about methods of reasonable accommodation in examinations and
evaluations to high school teachers through holding workshops.

Fourth, many high schools did not hold special-needs-understanding education for other
students. In Japan, many elementary schools and junior high schools perform special
needs understanding education for other students, and studies of these practice have
accumulated (Fujita, Oishi, Tsunoda, & Nagase, 2018; Kanamori, Imaeda, & Kusunoki,

2016; Nishidate, 2009). In addition, some colleges and universities hold special-needs-
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understanding education for other students, and studies of these practice have also
accumulated (Hondo, Kawaguchi, Wakamatsu, Hayashida, Mutaguchi, Kawai, &
Chikurinji, 2017; Tsunoda, Oishi, Nagase, & Fujita, 2018). These studies showed that
many children and students acquired knowledge of various disabilities and positive
attitudes towards people with disabilities through lecture on various disabilities,
disability simulations, and exchange activities with people with disabilities. However, the
results of this study show that the characteristics of special-needs-understanding
education in high schools are different from those in elementary schools, junior high
schools, colleges, and universities. Therefore, it is considered necessary to promote special
needs understanding education for other students in high schools in Japan through
lecture on various disabilities, disability simulations, and exchange activities with people
with disabilities.

To reiterate, there is sufficient special needs education and special support provision at
all the high schools despite the enrollment of students with special educational needs.
Therefore, it is necessary to provide substantial support for students with special
educational needs at high school based on the findings of this research. In particular, it is
necessary to introduce an assessment tool to high schools to delineate student
characteristics, to ensure sufficient cooperation with organizations outside the school, to
consider accommodations in entrance and regular examinations and evaluations, and to

conduct special-needs-understanding education.

Limitations

The limitations of this study include the following two points. First, the high schools
targeted in this study were limited to high schools in one prefecture. Educational policies
in Japan are known to differ in each prefecture. Therefore, the results of this study cannot
be generalized to high schools throughout Japan. Thus, it will be necessary to conduct
similar surveys nationwide in future research. Second, the validity of the questionnaire
used in this study has not been sufficiently ascertained, because we created this
questionnaire independently for this study. Recently, other questionnaires, such as the
Inclusive Education Assessment Indicator (IEAI), have been developed to evaluate the
implementation of special education at high schools (Han et al., 2015). Based on this, it
will be necessary to confirm the validity of the questionnaire used in this research by

performing a correlation analysis of this questionnaire and IEAT in future research.

39



DOI: http://dx.doi.org/10.14391/ajhs.17.24
Asian Journal of Human Services, VOL.17 24-42

Acknowledgment

We express our sincere appreciation to the participant schools who generously
contributed their time and efforts to participate in this research. This research was
supported by a Grant-in-Aid for Research and Creative activity from Yamaguchi

prefectural university.

References

1) UNESCO (1994) Final report: World conference on special needs education: Access
and quality. Paris: UNESCO.

2) Chang-Wan HAN, Aiko KOHARA, Natsuki YANO & Marie AOKI (2013) The current
situation and issues of inclusive education for special needs education in Japan.
Bulletin of Faculty of Education University of the Ryukyus, 83, 113—120.

3) Ayako TABE (2011) Trends in special needs education in Japan’s high schools: An
examination of the current situation and recommendations for the future. Japanese
Journal of Special Education, 49, 317-329. doi: 10.6033/tokkyou.49.317

4) Tomoyuki UCHINO & Satoru TAKAHASHI (2006) Investigation for the actual
condition of education of students with mild developmental disabilities in upper
secondary school. Bulletin of Tokyo Gakugei University, Educational Sciences, 57,
231-252.

5) Dawn R. HENDRICKS & Paul WEHMAN (2009) Transition from school to adulthood
for youth with autism spectrum disorders: Review and recommendations. Focus on
Autism and Other Developmental Disabilities, 24, 77-88.
doi: 10.1177%2F1088357608329827

6) Kristine M. KENT, William E. PELLHAM, Brooke S. G. MOLINA, Margaret H.
SIBLEY, Daniel A. WASCHBUSCH, Jihnhee YU et al. (2011) The academic
experience of male high school students with ADHD. Journal of Abnormal Child
Psychology, 39, 451-462. doi: 10.1007/s10802-010-9472-4

7) Takeshi SHIMONAKAMURA & Hiroko FURUTA (2014) Special needs education
practice conducted in high schools: A review of the literature. Memoirs of the Faculty
of Education, Kumamoto University, 63, 167-174.

8) Ayumi SEKI, Kanji HIMENO, Jun ADACHI & Kenichiro KONDO (2017) Current
state and issues of special needs education in high school (1): Through questioner
survey to high school in Hokkaido. The Annual Report of Research and Clinical
Center for Child Development, 9, 13—22.

40



DOI: http://dx.doi.org/10.14391/ajhs.17.2
Asian Journal of Human Services, VOL.17 24-4

4
2

9

10)

11)

12)

13)

14)

15)

16)

17)

18)

19)

Chang-Wan HAN, Natsuki YANO, Aiko KOHARA & Hideyuki OKUZUMI (2015) The
development of the Inclusive Education Assessment Indicator (IEAI) and the analysis
of laws and institutional policies in Japan. Asian Journal of Human Services, 8,
66—80. doi: 10.14391/ajhs.8.66

Masahiko ISHIMARU (2016) Notes on the factor underlying the increase of
depression in recent Japan. Journal of the Open University of Japan, 34, 1-13.

Miho UEHARA (2005) The effect of high school entrance guidance on students and
parents whose native language is not Japanese in Japan. The Japanese Journal of
Human Relations, 12, 1-12. doi: 10.24501/jhr.12.1_1

Miho UEHARA (2009) To the reconstruction of local community services in Ueda city,
Nagano Prefecture: Impact of Japanese Brazilian immigrants to the local community.
The Japanese Journal of Human Relations, 16, 55—59. d0i:10.24501/ jhr.16.1_55
Kazuo HONGO, Noriko IIJIMA, Chie TAKAHASHI, Yoshiko KOIZUMI, Kumiko
HIRAKAWA & Tetsuji KAMIYA (2015) Development of the social development
checklist for young children in the childcare situation. Annual Report Graduate
School of Education, Tohoku University, 64, 45—58.

Masahito MIYAZAKI, Mio NISHIMURA, Kazuyoshi MURAKAWA, Kenji MORI &
Toshiaki HASHIMOTO (2014) A clinical trial of making brief checklist of
developmental disorders at the age from 4 to 6 years which is useful for primary care.
Psychiatria et Neurologia Paediatrica Japonica, 53, 333—341.

Yasuko OZAKI, Makoto KOBAYASHI, Toyokazu MIZUUCHI & Mihoko ABE (2013)
A new screening instrument for child care workers to rate developmental disabilities
in young children. The Japanese Journal of Special Education, 51, 335—345.

doi: 10.6033/tokkyou.51.335

Yasuko FUNABIKI & Toshiya MURAI (2017) Standardization of the Japanese
version of the Child Behavior Checklist/6—18. Japanese Journal of Child and
Adolescent Psychiatry, 58, 175—184. doi: 10.20615/jscap.58.1_175

Natsuki YANO & Sakurako YONEMIZU (2016) Current situation and priority issues
of inclusive education system in Okinawa: Evaluation and analysis using the IEAT
(Inclusive Education Assessment Tool). 7otal Rehabilitation Research, 3, 70—83.

doi: 10.20744/trr.3.0_70

Kanji HIMENO, Ayumi SEKI, Jun ADACHI & Kenichiro KONDO (2017) Current
state and issues of special needs education in high school (2): Through questioner
survey to teachers and teacher trainee students. 7The Annual Report of Research and
Clinical Center for Child Development, 9, 23—33.

Benjamin J. LOVETT & Ashley M. LEJA (2015) ADHD symptoms and benefit from
extended time testing accommodations. Journal of Attention Disorders, 19, 167—172.
doi: 10.1177/1087054713510560

41



DOI: http://dx.doi.org/10.14391/ajhs.17.24
Asian Journal of Human Services, VOL.17 24-42

20) Stephen G. SIRECI, Stanley E. SCARPATI & Shuhong LI (2005) Test
accommodations for students with disabilities: An analysis of the interaction
hypothesis. Review of Educational Research, 75, 457—490.
doi: 10.3102/00346543075004457 [journal articles]

21) Yuki KAJIWARA, Kiyoshi ASAKAWA, Ken TANAKA & Shiho FUKUI (2012)
Teacher’s attitude toward children with developmental disorders and its effect on
children’s classroom adjustment. The Journal of School Education, 24,39—46.

22) Kumi FUJITA, Yukiko OISHI, Kenji TSUNODA & Kai NAGASE (2018) Teaching for
understanding of disabilities in special needs education in Japan: The practice
associated from the perspective of welfare education. Bulletin of the Faculty of Social
Welfare Yamaguchi Prefectural University, 24, 39—49.

23) Yuji KANAMORI, Fumio IMAEDA & Keita KUSUNOKI (2016) A study on the
conditions of education for understanding hearing impairment in private elementary
and junior high schools: Through a comparison with public elementary and junior
high schools. Soundless World: The Japanese Journal of Research on the Deaf, 58,
55—69.

24) Arisa NISHIDATE (2009) Creating education program at elementary school for the
understanding disabilities. Understanding Handicaps, 11, 29—38.

25) Aoi HONDO, Maki KAWAGUCHI, Akihiko WAKAMATSU, Masashi HAYASHIDA,
Tatsumi MUTAGUCHI, Norimune KAWAI & Takeshi CHIKURINJI (2017) Things to
change college students’ consciousness by stories from family members of people with
intellectual disabilities: From the questionnaire analysis in classes targeting
students at faculty of education. The Bulletin of the Center for Special Needs
FEducation Research and Practice, Graduate School of FEducation, Hiroshima
University, 15, 63—69.

26) Kenji TSUNODA, Yukiko OISHI, Kai NAGASE, & Kumi FUJITA (2018) Effect of
studying sports for people with physical disabilities on college students’ impressions
of people with physical disabilities and of the associated sports: Comparison of
experimental and classroom education programs. Bulletin of the Faculty of Social

Welfare Yamaguchi Prefectural University, 24, 51—58.




Asian Journal of|

ASIAN JOURNAL OF HUMAN SERVICES
EDITORIAL BOARD

EDITOR-IN-CHIEF
Masahiro KOHZUKI Tohoku University (Japan)
EXECTIVE EDITORS

Injae LEE Hanshin Univerisity (Korea)
Satoru EBIHARA Toho University (Japan)

A\
- ->o
Changwan HAN Jenyi LI Sunwoo LEE
University of the Ryukyus (Japan) Nanyang Technological University (Singapore) Inje University (Korea)
Guo QI Jung Won SONN Taekyun YOO
Tianjin Medical University (China) University College London (UK) Soongsil University (Korea)
Hsintai LIN Kagari SHIBAZAKI Youngchoul KIM
National Taiwan Noraml University (Taiwan) University of Huddersfield (UK) University of Evansville (USA)
Inkeri RUOKONEN Nigel A MARSHALL Yuichiro HARUNA
University of Helsinki (Finland) University of Sussex (UK) National Institute of Vocational Rehabilitation
(Japan)
Jaewon LEE Osamu ITO Zhongli JTANG
Pukyong National University (Korea) Tohoku Medical and First Affiliated Hospital of Nanjing Medical
Pharmaceutical University (Japan) University (China)

Petr DOBSAK

Masaryk University (Czech)

EDITORIAL STAFF
EDITORIAL ASSISTANTS
Aiko KOHARA  University of the Ryukyus (Japan)
Moonjung KIM  Korea Labor Force Development Institute for the aged (Korea)

Natsuki YANO mohoku University / Pasona-foster Inc. (Japan)

as of April 1, 2018

ASIAN JOURNAL OF HUMAN SERVICES
VOL.17 OCTOBER 2019

© 2019 Asian Society of Human Services

Presidents | Masahiro KOHZUKI & Sunwoo LEE

Publisher | Asian Society of Human Services

#216-1 Faculty of Education, University of the Ryukyus, 1, Senbaru, Nishihara, Nakagami, Okinawa,
903-0213, Japan

FAX: +81-098-895-8420 E-mail: ashs201091@gmail.com
Asian Society of Human Services Press

#216-1 Faculty of Education, University of the Ryukyus, 1, Senbaru, Nishihara, Nakagami, Okinawa,
903-0213, Japan

FAX: +81-098-895-8420 E-mail: ashs201091@gmail.com

Production |



ASTAN JOURNAL OF HUMAN SERVICES
VOL.17 October 2019

CONTENTS

ORIGINAL ARTICLES

Characteristics of Male Caregivers Who Provide Skin Care to a Mother or
Wife with Dementia

Midori NISHIO et al.
A Current Status of Care Plans for Independent Excretion in Japan’s
Long-term Care Insurance Services
Yoshiko ENOMOTO et al.
Investigation of the Current State of Special Needs Education in High
School in Japan; Investigation in Yamaguchi Prefecture
Kai NAGASE et al.
Perception of Dementia by Different Professionals When Discharging
Miki ARAZOE et al.
A Study on the Policy Promotion for the Revitalization of Korean Social
Venture
Injae LEE
SHORT PAPERS
Creating a Draft Version of the Self-care Actions in Mental Health for
Workers Inventory and Verifying its Content Validity
Eri NAGASHIMA et al.
Physiology and Pathological Characteristics of Children with Physical
Disabilities; Medical Treatment and Education
Chaeyoon CHO et al.

REVIEW ARTICLE

Effect of Weight Loss and Exercise Therapy on Obesity-related Respiratory
Disorders
Tamao TAKAHASHI et al.

PUBLISHED BY
ASIAN SOCIETY OF HUMAN SERVICES
OKINAWA, JAPAN

p.1

p-11

p.24

p.43

p.61

p.77

p.86

p.95



